May 11, 2012
MATUL Commission 2012
Meeting Notes 
Location: ST. PAUL’S UNIVERSITY – LIMURU & FPFK GUESTHOUSE

Biblical Devotion - 9:00 am
Biblical devotion led by Helena on Isaiah 65.

Welcome and Introductions - 9:30 am
Dr. Chemorian, Director of Post-graduate Studies, welcomes the MATUL Commission to the St. Paul’s University campus. He introduces the commission to the St. Paul’s faculty and staff members present: 
· Alphama Kinyua – Teaches in Practical Theology, Pastoral Care; Alcohol & Drug Abuse. Among the first women trained at St. Paul’s after women were allowed. 
· Leah Macharia – Oversees postgraduate programs including MATUL; coordinates, manages and plans in office of the registrar.
· Helen? Originally from the Netherlands; teaches gender studies and systematic theology; ordained minister.
· Lilian Kimani – Staff of St. Paul’s since about one year ago; part of MATUL program – teaches Gender and Community Transformation course.

Dr. Viv Grigg introduces the St. Paul’s University staff and faculty to the MATUL Commission members.  

Discussion about the MATUL Commission & Common Understandings - 9:55 am 
Grigg provides an overview of the MATUL Commission for the St. Paul’s University faculty and staff:
· History: Commission began with Viv Grigg, Corrie de Boar at Asian Theological Seminary in Manila and Brian Johnson, Principal of New Covenant International Bible Institute in New Zealand.
· The commission grew out of a network of leaders of urban poor leaders across the globe. Before launching at each site, it is important to gather movement leaders among the urban poor for consultations –  they don’t hang out in the universities. Without this ther is not ownership.
· Focus: The mandate is building leaders for grassroots movements. The question that began the degree was not what do we do for the poor, but how to facilitate leadership development among the poor?  
· Membership: Commission is the directors of the partnering schools, though an open dynamic. Also include in meetings apostolic leaders from the movements and faculty of the local context. Powerful to have multiple people from each school at the Commission meetings so as to get change in local institutions. 
· Style: As academics, we are used to things being defined institutionally. But with this commission we have resisted institutionalizing it and letting it evolve. Though some formal structure: based in Urban Leadership Foundation (legal entity). And Common Understandings document defines the agreement between us and includes some legal pieces. 
· Expansion: The Lord told me to start 5 schools on 5 continents. But the Lord keeps moving in each of the continents and is speaking to those on the ground (i.e Colin) to grow it further to 5 in Africa, Saravanan to 5 in India. 
· Common Understandings defines the role of the commission: It is a Professional Association (not an accrediting organization). Provides guidelines as this unique course is developed.  
· Mutual sharing of resources, mutual agreement. Common Understandings is not a formal legal document, though might happen in future (haven’t felt need). 

Dr. Chemorian inquires about the issues of approval and maintenance by the Higher Education Commission in Kenya as an accrediting body, which is currently in the process of approving the MATUL program. The group is extremely detailed and thorough in its review and while they see the program as original, it must be implemented the way it was approved. How does the role of the MATUL Commission meetings and the adjustments made at their meetings play into these legal courses that must be followed? Grigg and other MATUL Commission members address the question:  
· Each institution has its own requirements, separate legal processes and local accreditation which must be followed. MATUL is a partnership, not a franchise. Each will have variances to the common description. But that is a tension that we all face. 
· Program is owned and operated by each school. But program design is shared in order to continually upgrade and advance content within the communities we are working in. 
· The Commission understands and asks its members to enforce local requirements, but its role is to ensure that the aim and vision is not lost. It is good to discuss these potential issues together.
· One of the great advantages of the Commission is the distinctive emphases in each site and that we can learn from each other. 
· Examples of adaptations that must be made:
· Requirements to have core courses for any program at a school (i.e. Uganda, Kenya sites). These standards must be contextualized to meet local requirements.  
· At ATS, there are two tracks required by the commission for higher education so we must provide both (Thesis vs non-thesis track). Had to make some courses electives to adapt to local structure. 
· In Kenya, the 4th semester is dissertation only with research methodology taught as an added class. Issue of gender is required in Kenya, so a class was added. 
· Program structure may vary in sites – i.e. fulltime, part-time, modular models. 
· Some may be held more accountable by their institutions while others more by the national accrediting body. Accreditation should be seen as a positive, as it ensures program quality. 
· The program will be developed and improved over time, and the Commission understands that these changes must be approved by each local governing body.
· There may be a need to negotiate with higher education commissions and institutions given the unique nature of the course, where appropriate. Students need competencies to deal with issues on the ground. 

Mature Candidates (Leaders of Movements) without degrees.
The MATUL Commission discusses the issue of how to include quality MATUL candidates if their qualifications do not fit the university’s requirements (i.e. a long-term, gifted leader in the slums that does not have a bachelor’s degree). Members consider other options that may lead to a master’s degree or bridging courses for entry into the master’s program. Peter Nitschke from ATS explains that they faced this issue in the Philippines and therefore created a one year post-graduate diploma in MATUL for people with ministry experience who need training but not qualified academically. The students do the same work and get a diploma. Those candidates must be at least 35 years of age, have 15 years of ministry experience, and pass an English entry exam.  

MATUL Internships - 11:08 am
Rich Slimbach presents on MATUL internships. He explains that there is a need for student practitioners in this course, moving from theoretical thinking to practice. Internships are a minimum of 40 hours (or adjusted local requirement) serving within a community based organization (church, business, NGO). There are five MATUL courses that incorporate the internship process: advocacy, health, slum education, economics, service among the marginalized.

Taking a step back, it is easy to fall back on our assumptions about internships as a part of education. For example, last night walking back from Kibera and I assumed the taxi would stop for me because in my culture pedestrians have the right of way, so I stepped into the street and suddenly realized I had to move or I would be killed. My assumption was challenged. If our goal is to train movement leaders with character, knowledge and skills to catalyze urban movements aligned with kingdom reality (social, economic, spiritual, political well-being) then what teaching and learning process is best aligned with these goals? When we ask that question, we may be thrown back on our assumptions. 

Slimbach provides a handout on internship philosophy, and the MATUL Commission participants complete an exercise individually and discuss the results in pairs. Two statements are given that reflect conventional and worldly “ways of knowing” and each person must select which statement they resonate with most.  Upon completion of the exercise, Slimbach asks which side best represents MATUL? Most participants feel that MATUL reflects the “worldy” ways of knowing most. Slimbach poses the following questions: Is education ever neutral? Does it favor some over others? Does it have a bias? Is the bias toward urban poor a political bias? Yes. 

Slimbach reviews the characteristics of the MATUL internships: 
· Each internship has an instructional classroom-based component, homework, and community based internship which is part of the 120 hours. 
· Voluntary (not compensated) 
· Partner with a qualified community agency. Requires qualified supervision to minimize harm to host communities and in order to mentor (integrate theoretical and practical with local knowledge). Labeled as “Pre-professional interns.”  
· Academic credit not given for logged hours, but for learning (intentional, structured, guided, supervised, quantified learning). 
· Learning agreement: Students assume responsibility for thinking through what they hope to learn and stating those goals in a learning agreement. P 17 of internships document is sample learning agreement. 

Slimbach describes two internship models, as outlined on page five of the Internship Philosophy document. Two primary models of development that relate to internships: Charity model and Development model. Charity: change the immediate circumstances of the community (i.e. Saturday cleanup of Kibera). This is doing service FOR a community, and is a natural expression of compassion to see an immediate change. Development: change in the situation or the structures of the community. Much longer term process requiring contextual knowledge, challenges root issues through slow, long term process of community building. Development model is asset-based, internally focused, and based on relationships. Organizations not dependent solely on outside resources but made for and by the community. This is the ideal internship site. Pages six and seven of the Internship Philosophy document provide a set of criteria by which we might look at prospective community organization partners, though there is no easy answer to finding them.  

*Grigg asks each site to talk to Slimbach about their internship processes in order to evaluate them.  

Gender Issues in the MATUL Program – 12:00 pm
Dr. Lilian from St. Paul’s University discusses the issue of gender in the MATUL program:
I always considered myself to be an urban child, born and raised in Nairobi and consequently familiar with urban issues and early on was exposed to suburbs as well as the slums. As a child I had water, toilets and rights and in the slums the picture was different, many people sharing one room and no toilets. To see this reality was unreal. University of South Africa was talking about the political transformation of local government and talking about urban poverty, housing and development as well as health I became very interested. This is when I became involved in urban issues in the slums. Joined the MATUL course because I am convinced that there are urban and gender issues in the slums. Each of us needs gender lenses, though many people are gender blind. They go into the slum and do not see the issue of genders, but instead see what they want to see. In urban ministry we cannot operate without paying attention to the gender issues for both sexes and how they are connected to issues of poverty and housing.  

African women were never meant to be in urban slums. Colonizers took the young men from rural areas to the cities to work and the women were left to stay in the rural areas.  A time came when the mothers and sisters of the men came into the urban areas looking for their brothers and husbands, and settled on the banks of the Nairobi River.  At that point Kenya began having a group of female headed households with either no husband or a working husband. Men were housed in Eastlands and given accommodation. Even men who had a wife or a family could not live with them.
 
Evictions and domestic violence adversely affect women in the city, largely because they are economically powerless. Women make up much of the informal economy. The question is how the authorities can continue to discard this sector of entrepreneurs. Gender is a perspective of urban planning, budgets, allocation and development. If you move gender out of the conversation, it is a grave mistake. The roles of men and women are changing, and the field realities of issues addressed in MATUL are gender issues – including spirituality and the roles of men and women in the church. Each course in MATUL should emphasize issues of gender. 

Kimani takes questions and the group discusses the issue of incorporating gender into the MATUL course: 
· Should each institution give emphasis to gender in each course, or have a separate course altogether? Kimani: Have a compulsory course and then have gender issues in all the other courses. Directors need to make sure the lecturers bring in a gender perspective. In Kenya, it is a requirement to have gender as a separate course. 
· How does gender and the Bible connect? We should be looking at gender in the Old Testament and New Testament. What can you find in the gospels as to how Jesus relates to people, and in the letters to Paul? We should be looking at church histories and what theologians said about women. We should be looking at how we use language to define God and how to use language to talk about God in a balanced way. We should be looking at arguments for and against women leading in the church and discussing them. 
· Taking the example of land ownership in the Land Rights course: In many contexts, a wife is part of what the husband owns. The land is not her land, but her husbands, and she is a part of it. So the issue of land ownership will be very different from the perspectives of men and women. 
· Simply ask women in your classes to share their experiences in society and the church. 78% of women go to church. What are they looking for there and what are they finding?
· One goal is to restore womens’ identity and spirituality so they see themselves in the image of God as God intended. Transformation is also a process of being restored from within. 
· The majority of people in theological institutions are male and many come from a background where women are overlooked. We’re talking about development and empowerment. If a person’s mindset is not changed an attitude about a particular gender, even if we give them all the education in the world, nothing will change. Internships can be key; exposing people to intelligent and influential women. 
· Local cultural issues are important as to how you look at children, youth, men and women. 
· How do you handle the presentation of perspectives on women as a product of culture? The root culture of many female slum dwellers is the rural countryside. This is entrenched in centuries of cultural tradition and has certain norms of gender relations, that perspective may be termed cultural imperialism who find comfort and security in the traditions that have a flipside of oppression. How do you deal with that without becoming perceived as a western feminist? On flip side, in the west women are sold as sexual objects in media. Response: Culture is dynamic. Listen to the women and men and understand the problems challenges they face. 
· Gender can be a sensitive issue for both men and women, so it must be approached sensitively for all people involved. 

*CRITICAL ISSUE: How do you implement the issue of gender in your program with your faculty? 

At APU, trying to include 3 articles about women in each course and having women come in to facilitate the courses. Other practical ways?

Kimani: Gender issues are NOT about women. They are about relationships between men and women in society, their roles in development, and about a mindset. We can bring a lot of writings about women those written by women or have female instructors, but get nowhere in teaching about gender. We need to be able to contextualize gender in our content for our courses. We need to create awareness about gender issues. How do we incorporate this into our setting? We need to respect culture not to reappraise culture values but looking at gender practices and roles in these groups. Looking at how people were socialized as a man or woman in your society. Are those values still applied in your life or are they at conflict in the 21st century as you apply these values and beliefs? We must make sure the focus is not just on the individual students but also about those they will be serving so students can bring about change. 

* Each school will create a 1 page document that outlines how they will implement gender issues in the learning outcomes and/or content that adds a dimension on gender. Include texts relevant in this area. 

Student Populations - 2:10 pm
Grigg leads a conversation about student populations for the MATUL program. Target students are listed on page eight of the Common Understandings document. 

Target Students for MATUL Program 
The group reviews the target audience for MATUL and considers whether there is a better way to define the target student population. 
· “Church planters”: some are church leaders but do not identify themselves as church planters. Aren’t church planters also church leaders? 
· Urban poor missionaries: What does that mean? Missionaries who are the urban poor or missionaries working in an urban poor context? Also, consider changing the word “missionary” since it is culturally loaded.
· Social entrepreneur + apostolic leadership in degree. Mission entrepreneur?
· Decisions: 
· *Keep the word mission but change from “missionary” to mission partner (partnering with local churches and Christians)
· *Change “church planter” to “church leader”

Who comes out of the degree? How do we define them? 
· Focused on a very specific mission: urban poor settlements. Must think about where this person goes after the degree. In Manila: 13 graduates in the program and 70% were already involved in urban settlements and have continued their ministry there but increased knowledge and capacity because of MATUL. Other 30% are working in mission agencies or are professionals. 
· Who will be our graduates? What will they be called? 
· Entrepreneurial or a movement leader acting catalytically, multiplying changes in communities. 
· Something grander than ‘worker.’ 
· Urban mission enabler. Urban mission catalyst. Urban entrepreneur. 
· Agents of community transformation. 
· “Enabler” has empowerment aspect – from charity to transformation. But when talking about urban land rights, will people associate “urban mission enabler” with advocacy?
· Christian urban social development worker 
· It is very much an urban poor missions degree. But the word ‘mission’ is generally associated with a stronger theological background for admission, is that limiting? Missions is associated with theology. Furthermore, a missiology degree would have to have a basis of systematic theology. 

The Name “MATUL”
· Key question: what special thing are we offering to the market today? Answer: transformational and urban and Christian. Is that captured? 
· There are many degrees with the name “leadership” in them – is that overused? If you are going to start a new leadership course you must define what new you are bringing to it. M.A. already implies leadership. 
· Use the term “slum” or “informal settlement” in the name of the degree? To address the particular leadership that is required for urban poor communities and a different approach from what is typically considered leadership (top down); more entrepreneurial
· The more you narrow it down by the name the commissions of higher education will be concerned that the market is too small
· NGO world understands “transformational” 
· Discussion: Can the name vary based on context?
· In countries where MATUL would not be appropriate or accepted by commission of higher education could make an exception to change it there – under particular circumstances. Possible but not ideal. 
· With the name MATUL in Uganda, it will likely be moved from the theology dept to the social sciences dept. Needs the word Christian or Mission to be in the school of divinity.
· When developing the name it was about developing a certain type of leader in an urban setting. As descriptive as possible in that context. If anyone looked at the constituent subjects they would see it integrates theology with practicality without having to be listed in the program title. It is clear the courses have theology integrated throughout. But this may be a contextual issue. 
· Ghana and Uganda: If had a name like Urban Mission, would be able to recruit more students. Already have leadership programs so it would be confusing. 
· Changing the name in each market would create a marketing issue and one of political process: if using the word “mission” the theologians would require systematic theology, church history, etc. Also, having the same name keeps unity in the commission over the long term. 
· MA in Transformational Urban Mission?  
· In Kenya, had a conversation about the name with authorities. Felt it would narrow the market if you have the words mission or theology in the name. So we wouldn’t want to change it in Kenya, but perhaps it needs to be contextual?  
· Trend in U.S. for names with “mission” changing to degrees in “cross cultural studies.” Issue of the word “mission” in the U.S. carries a lot of baggage. Associated with colonialism and history of destruction. Would be a turn off to those students. 

Changes to Common Understandings and Programming – 5:25 pm

1. Connecting the graduates and publishing (papers on each subject as well as thesis/dissertation)
a. Ash barker (slums of Bangkok) global network of graduates, publishing of graduates and faculty. Asking for money as a commission. Wanted the money as a fee to join the national association of missiologists. 800 word case studies from Africa first. 
i. Pro: $1000 for participation from all the schools isn’t bad; can get things done and make things happen; experience and the team.
ii. Con: budget is $1000 nothing in place; not functioning as a professional association; hasn’t published anything yet; ADJUSTMENT reformatted work posted on the MATUL website, this is great for students. 
1. QUESTION placement on MATUL website and journals a possibility??
a. PROPOSED defer timing and research better on these things so that we have quality work to submit.
b. Instead, pull our own resources 
i. Editorial body that reviews those papers to make sure there is a high quality as to what is uploaded. 
1. PROPOSED-committee of 2-3 people keeping out of politics as a review body
a. CON Differences between guidelines for publications for essays so major editing, revisions etc. reformatting writing before ever submitted at a local level. Requires someone who has published to run this.
b. SOLUTION submission guidelines
c. ADJUSTMENT editor and committee for peer review.
c. PROPOSED: student committee reviews the papers and puts papers on the website. 
i. SOLUTION: talk to Ash and get a proposal
d. PROPOSED: faculty or student led?
i. SOLUTION: faculty member. Student committee with 2 students from each school.
1. PROPOSED: choose one graduate proficient in English.
2. SOLUTION: VIV ask APU cohort who will be a student rep and connect students in this way.
e. PROPOSED: archive the papers and refine the research and writing process. If the papers go to the journal and they fold we need to be able to have access these papers.
i. SOLUTION: YES (see D)
2. Partnership agreements
a. Common Understandings document Appendix 10 (pg 39)
i. Change bolded 3rd statement to MATUL COMMISSION
ii. QUESTION: Who signs this document?
1. SOLUTION: Commission commitment is the director of the school. So the school has to sign. The individual may move on but the school will still own it.
2. Change DNA to core values
iii. PROPOSED: change to ¾ of a page and condense it
1. SOLUTION: review in California
iv. ADJUSTMENT: Number 9 overly specific
1. QUESTION: How direct is it about how things are to be occurred
a. Don’t want to mandate something. State simply and in principal a faculty development as to not overwhelm. Ongoing revision of the document. Planning for years ahead.
b. ADJUSTMENT: document of generic principles and then attached to it a strategic process as to how to implement the principals.
c. ADJUSTMENT: Each school comes up with its own strategy as to how to implement these things
2. SOLUTION: coming up with a list for each school as to what must be done.
v. Local variations (website)
1. ATS and HBI, NAGPUR variations PLEASE REVIEW
2. QUESTION Course descriptions and outcomes needed, where are they?
a. SOLUTION: Within the common understandings documents
b. QUESTION: Course developed content doesn’t fit the description. 
i. SOLUTION: Generic course on the APU website. Please send APU attachment with the generic course. It’s the MA structure and the course outline. www.urbanleaders.org/ma/mastructure.htm
c. The university also has a standard format that we have to submit things in. generic component is the course title, description and outcomes.
i. RESPONSE: no common agreements on the outcomes.
3. QUESTION: Variations are considerable in terms of course content. What are we discussing in variation?
a. RESPONSE: Adding course, changing title of course, adding options. Title and course description have to be the same.
i. Everything selected is referenced to the outcomes which have to be highly contextualized to the community. Outcomes to some extent are also contextualized. 
b. Proposal: core outcomes of the subject
i. SOLUTION: 4-6 outcomes per course all put in one document. All can agree for learning outcomes for graduates and for course review can say what students learn in 2 years by which to evaluate the program. 
ii. PROPOSAL: give what you have then each school gives contextual variation. Cannot deviate too far from the core values of the program or outcomes.
iii. SOLUTION: balance between form and freedom. Too much freedom everyone is doing something completely different. Too much form the sites feel constrained from expressing local genius. 
a. P 11 learning outcomes REVISIT
iv. Visit how much percentage can be revised. Work of the course director. 
v. SOLUTION: Keep format, core outcomes, course description and outcomes. Part time faculty can’t be expected to see the entire forest. Program director has to be the guide.
c. PROPOSAL: working descriptions in ways that are not so idiosyncratic so that communicating within the institutions is possible.
i. Send changes to VIV. Will edit and put on web with changes.
4. [bookmark: _GoBack]REMOVE Pentecostal pastors reference to simply REPLACE pastors (number 4)
5. REMOVE “minimum 15.” Every school has different regulation for the degree, school and regulation. 15 is a high number. REPLACE with “viable class size each year is assured.”
6. QUESTION Expenses paid by who?
a. RESPONSE Raised some funds,  paid airfares to Kenya. 
7. Assigned ROLES
i. COURSE DESIGN SLIMBACH course titles, descriptions and 3-5 proposed global outcomes to be agreed upon
ii. PUBLISHING Peter keeping VIV in the discussion 2-3 weeks a few emails back and forth.
iii. AFRICAN CATALYST- Colin Smith, George Neequeye
1. Proposal for funding to bring in African schools. Consultation in Accra 2013
a. Democratic Congo, Ivory Coast (French speaking African countries)
iv. VICE Chairperson/SE Asia- Corrie de Boer
v. INDIA CATALYST: Saravanan working with AD.
vi. COORDINATOR FOR COMMISSION: Undefined
vii. COORDINATOR FOR ACCRA GATHERING: 
8. DELETE references to storytelling
9. PROPOSED: how to develop a course weekly emails over a period of several weeks to go through a course design process. Is this interfering to send directly to faculty?
a. SOLUTION: talk with faculty first. Follow up on what is happening by the course director, not through email.  Work on it for APU, then send to directors who decide what to do with it.
b. 6:50 pm. 150 core texts for MATUL needed in libararies
i. e.g.. Add David Smith books or books that are not available in India.
1. Solution: money spent each year in budget for books e.g. 10K INR

